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“If your dad and my dad were brothers, you

are not my first cousin, you are my sister,

and your children are my children, they’re

not my nieces and nephews.”

Introduction

This guide is intended to assist facilitators in introducing
Newcomers as they begin to explore the foundational
history of Indigenous nations and their historical and con-
temporary contributions to the development of Canada.

This exploration is centred around the traditional
family structures of Indigenous peoples, placing them in
both historical and contemporary contexts.

The subtitle of the guide is ‘ilagiit’ which means ‘family
in Inuktitut. Family - which includes extended kinships,

)

social bonds, and attachments to both community and
land - are central to Indigenous ways of life.
The activities are meant to fortify Immigration Partner-
ship Winnipeg’s mandate, which include commitments to:
« active participation and undertaking of tasks in a
participatory manner

« and supporting the settlement and integration of
immigrants.

When combined with leadership, teaching, and self-ex-
ploration, the following activities are intended to support
personal growth and solidarity, and aid Newcomers in being
active 21st Canadian citizens. The one-day day workshop
encompasses a number of practical activities. Each activity
includes an introduction, a list of outcomes, step-by-step
process for delivery, and suggested essential questions
meant to encourage collegial dialogue, promote active
engagement, and foster a culture of collective responsibility.
The tasks offer information on Indigenous perspectives on
family, kinship, care of children, and familial links between
the past, present, and future. This content knowledge is



fortified with the development of skills that sharpen par-
ticipants’ critical thinking and self-reflection.
The activities encourage critical consideration of

differing viewpoints, with an emphasis on Indigenous
perspectives; they also provide openings to apply new
learnings to participants’ personal identity and life experi-
ences.

The day is broken into several activities, ranging
from 30 to 60-minutes. Times allotted for each unit are
approximate and may vary according to audience size,
levels of interaction, English proficiency, and background
knowledge.

Facilitators may build in time for collegial conversa-
tions; however, when time is limited, they are expected
to guide the group so that all topics and activities are
delivered.

Times are approximate — the facilitator will need to be
flexible know when to determine when groups need more
or less time. The decision to add more time should be based
on the richness or benefits of continuing the discussion



Organization & Layout

This facilitator’s guide is organized around eight activities, The role of the facilitator is to guide and deliver all pieces.
including opening and closing sessions. Times are estimated Supplementary materials for teaching and learning follow
and can be shortened or lengthened depending on the each activity. Employ these materials based on your
audience. Itis assumed the workshop would be held during audience’s background knowledge and familiarity with
a typical 9:00 am - 4:00 pm day, minus lunch and breaks, Indigenous peoples’ structures of family and kinship.

totalling six hours.

ACTIVITY ‘ TIME

OBJECTIVE
1 Opening and Introductions 30 minutes Establish expectations for the day.
2 wvitv: Defini 1 60 minutes Examine how family structures and perspectives
AGDA VS ey of family differ between cultures and groups.
BREAK
Examine the role and importance of extended
3 o . 45 minutes kinship and shared child-rearing responsibilities
Activity: The Village in First Nations, Métis, and Inuit family and
community structures.
Consolidate understandings of Indigenous
4 Presentation: Seven Generations 30 minutes conceptions of family by connecting them to the
teaching of Seven Generations.
LUNCH
ity: En hi dth Explore the impacts of enfranchisement and
5 Acé/.wty. Enfranchisement and the 45 minutes the Indian Act on Indigenous families and
Indian Act communities.
. Ki i Explore how the legacy of residential schools and
6 Presenta.tlon. Breaking amity 30 minutes the Sixties Scoop continues to impact Indigenous
ComiEEios families in the present.
BREAK
Apply the “Seven Generations” principle,
7 i T . . 60 minutes aanishkaapichikan, and other teachings about
Gty T e S o e EE R intergenerational relationships to participants’
own family structures.
Closing . Identify key takeaways for participants and close
s Activity: Sharing Circle SRS the day in a good way.




Planning & Materials: Facilitator Checklist

TASK

Print participant handouts.

Arrange classroom for student discussion.

Set up screen and computer with projector.

Prepare/assemble activity supplies (legal sized sheets of unlined paper, markers, etc.)

Prepare table supplies (sticky notes, highlighters)

Art supplies: jute twine, cardstock paper, single hole punches, scissors

Prepare traditional territory and Treaty land acknowledgment statement.

Assemble gifts/tobacco for guests/Elders.

Do necessary pre-reading for facilitation.

Test internet, audio, and video

A Note about Terminology

We use the term ‘Indigenous’ throughout this guide to
refer to hundreds of distinct First Nations communities
across Turtle Island, the Métis Nation, and the Inuit. Some
first peoples share many commonalities, but for the most
part, they have different languages, cultures, histories and
experiences. By drawing attention to cultural differences
and adding nation-specific content, you can avoid a pan-
Indigenous lens. Use preferred terms and endonyms as

much as possible. Endonyms are names that people call
themselves (like Anishinaabeg) and exonyms are names
they are called by others (like Ojibwe).

Avoid using possessive pronouns when referring to
Indigenous people, like “Canada’s Indigenous people”
or “our First Nations” as it (unconsciously) perpetuate
the paternalistic narratives that permeate settler colonial
history in the Americas.



Workshop Activities

The following pages offer eight activities which explore
Indigenous concepts concerning family, kinship, care of
children, and familial links between the past, present, and
future. As a facilitator, think of yourself as the ‘chef’ and the

Our Vision

activities as ‘recipe cards’. Use your professional experience
and your participant’s prior knowledge and personal life
experiences to make the activities meaningful. Encourage
safe spaces for learning, discussion, and introspection.

Winnipeg is a welcoming and inclusive multi-cultural city where everyone finds the
support and opportunities to realize their best potential.

IMMIGRATION PARTNERSHIP WINNIPEG

Notes
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Activity 1

Opening and

Introductions

TIME

30 minutes

PREPARATION/MATERIALS

Laminated agenda,
posted for all to see

FACILITATOR
RESOURCES/LINKS

Facilitator Resources:
1.1 Agenda and
Learning Outcomes

OUTCOMES

Welcome participants .

Establish expectations for
the day (review agenda, and
identify learning outcomes
and essential questions).

INTRODUCTION

The purpose of the opening and introductions is to provide participants with an

overview of the day, including the learning outcomes and essential questions.

PROCESS

Coll A

@

Welcome participants and introduce facilitators.
Introduce special guests and Elders, if present.
Explain housekeeping items, such as break times, restroom locations, etc.

Review the agenda and comment on any flexibility in timing or content, if
applicable. Refer to Facilitator Resource: Agenda and Learning Outcomes

Share the day’s intended learning outcomes.
Provide an overview of essential questions.

a. Essential questions are intended to encourage dialogue, promote active
engagement, and foster a culture of collective responsibility among
participants.

Encourage participants to be a learning community. One way to do this is
through a shared lexicon of hand symbols.

a. Show participants the hand symbols for ‘repeat, ‘slow down/stop, and
‘got it

b. Remind students that they are a learning community and invite them to
parrot other participants to ensure that the facilitators get the message.

Establish group protocols for how we want to work together. These might
include listening attentively, participating actively, turning cell phones off/on
silent, respecting each other, etc. If time allows, write these on a whiteboard
or foolscap, and have participants initial the agreement.
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Activity 1

Facilitator Resource 1.1:
Agenda and Learning Outcomes

Establish expectations for the day.

9:00-9:30 Opening and Introductions

Examine how family structures and
perspectives of family differ between

Activity: Defining Family
cultures and groups.

9:30-10:30

10:30-10:45 BREAK

Examine the role and importance of
R ) extended kinship and shared child-rearing
A s il responsibilities in First Nations, Métis, and

10:45-11:30
Inuit family and community structures.

Consolidate understandings of Indigenous
conceptions of family by connecting them to

Presentation: Seven Generations
the teaching of Seven Generations.

11:30-12:00

12:00-1:00 LUNCH

. . Explore the impacts of enfranchisement and
Presentation: Enfranchisement - . b
1:00-1:45 . the Indian Act on Indigenous families and
and the Indian Act o
communities.

Explore how the legacy of residential
schools and the Sixties Scoop continues to

Activity: Breaking Family Connections
impact Indigenous families in the present.

1:45-2:15

2:15-2:30 BREAK

Apply the “Seven Generations” principle,
Activity: The Roots of Connection aanlsh.kaaplchlkan., and otherteachmgs
about intergenerational relationships to

2:30-3:30
participants’ own family structures.

Closin Identify key takeaways for participants and
g close the day in a good way.

3:30-4:00
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Activity 2

Defining Family

TIME

60 minutes

PREPARATION/MATERIALS

Unlined scrap paper (up to 11 x
14) - one or more per participant

Lined paper - one per participant
Markers, pencils, tape

Access to a typical family
tree graphic. See:

FACILITATOR
RESOURCES/LINKS

CBC - Family Trees Are Emotional
and Helpful — But Schools
Should Stop Assigning Them:

Carolyn Camilleri, Indigenous
Family Structure: It’s
Complicated:

OUTCOMES

Define family as it relates to
one’s own culture, experiences,
and worldviews.

Explore concepts and terms
related to family, e.g.: extended
family, kinship, non-familial,
community, etc.

INTRODUCTION

The purpose of this activity is to examine how family structures and perspectives of
family differ between cultures and groups.

PROCESS

1. Introduce the activity by focusing a discussion on ‘what is family?’ Capture
participants’ ideas on a flipchart or whiteboard.

2. Expand the discussion by asking: What members make up a family? In what
ways to family units and members support each other? What keys terms are
associated with the idea of family?

3. Distribute sheets of lined paper, one per participant. Instruct them to make
a list of their own family members. Suggest they write a person’s name and
their relationship. For example:

Name: Obiora  Relationship: Cousin
4. Tellthe participants to define relationships as they see fit.

5. After several minutes of independent work, invite participants to share with
the whole group.

6. Display or distribute a typical family tree template. E.g.:

vt gt o

7. Ask: Have you seen a template like this before? If so, where? Does your list of
family members fit into this template? What types of families does this template
capture? What types of families does this template leave out?

8. Invite participants to think about extended family, community, non-familial
relationships, and their role in their well-being. Invite them to, if they wish,
add to the list of family they wrote on the lined paper.

9. Distribute sheets of unlined paper, one per participant. Instruct them to draw/
sketch a ‘Circle of Caring’ to show their family and/or the people who make up
a caring community for them. Tell them to add colour, drawings, etc.

10. Once completed, tape their ‘Circle of Caring’ images on the back of their chair.
Invite participants to walk about and view each other’s drawings.

ESSENTIAL QUESTIONS
+ How do you define family?
«+ In what ways do diverse cultures and groups define family?

+ What is the role of extended family, community, non-familial relationships
(‘chosen family’) in your own well-being?
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Activity 3

The Village

TIME

45 minutes

PREPARATION/MATERIALS

Flipcharts, one per
small group for group work

Markers

Materials for additional
activity, if using

Facilitator Resource 3.1:
Do Your LAPS - one per
participant

FACILITATOR
RESOURCES/LINKS

Additional activity:

Facilitator Resource 3.1:
Do Your LAPS

Facilitator Resource 3.2: The
Story of Ethan and Kelly

Ontario Association of
Children’s Aids Societies: A
letter from Kelly to her local
Children’s Aid Society’s Kin
Team describing the first year
with her nephew Ethan:

OUTCOMES

Define the Village.

Examine the role and
importance of extended
kinship in First Nations, Métis,
and Inuit family structures.

Appreciate the collective
responsibility in the care

of children in First Nations,
Métis, and Inuit communities.

INTRODUCTION

The purpose of this activity is to examine the role and importance of extended kinship
in First Nations, Métis, and Inuit family structures and the collective responsibility
in the care of children.

PROCESS

1. Explain that First Nation, Métis, and Inuit (Indigenous) family structures differ
from the typical nuclear family in Western culture. Indigenous people have
strong family values, are close with extended and multigenerational relatives,
and share collective responsibility for the care of children. This can be seen in
kinship naming - the practice of calling people who play a particular rolein a
child’s life ‘aunty, for instance, regardless of whether that person is related by
blood/a sister. Indigenous families may be biologically related but can also be
tied by clan structures, other social structures, or choice. There is a collective
responsibility for raising children.

2. Explainthat many Indigenous cultures recognize the importance of the Village
in child-rearing. After all, it takes a village to raise a child. But what is the Village?
Who is part of the Village? Your Village includes the people in your Circle of
Caring, as well as many others who fill vital roles and responsibilities related
to enculturation, care and nurturing, education, rule-setting and discipline,
and many more.

3. Divide participantsinto small groups. Invite groups to identify a group recorder
and a reporter.

4. Whiletherecorder takes notes on their flipchart, instruct small groups to discuss
the concept of the Village as it relates to child-rearing.

a. Whatis the Village?

b. Whois partof the Village? What roles do they fillin the care and education
of children?

c. What roles to parents, aunties, uncles, grandparents, siblings, cousins,
and chosen family play in child-rearing? Where do they fit in to the Village?

5. Instruct small groups to illustrate their Village on a flipchart.
a. What does their Village look like? Who's there? What do they do?

b.  What do the family and community structures look like? How do people
interact in the Village to raise the child?

6. Instructsmall groups to close their discussions by sharing the ways the Village
is similar to or different from their cultural groups’ child-rearing practices and
family/community structures.

7. Invitesmall groupsto report back to and share their Village with the large group.
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Activity 3

The Village cont.

TIME

45 minutes

PREPARATION/MATERIALS

Flipcharts, one per
small group for group work

Markers

Materials for additional
activity, if using

Facilitator Resource 3.1:
Do Your LAPS - one per
participant

FACILITATOR
RESOURCES/LINKS

Additional activity:

Facilitator Resource 3.1:
Do Your LAPS

Facilitator Resource 3.2: The
Story of Ethan and Kelly

Ontario Association of
Children’s Aids Societies: A
letter from Kelly to her local
Children’s Aid Society’s Kin
Team describing the first year
with her nephew Ethan:

OUTCOMES

Define the Village.

Examine the role and
importance of extended
kinship in First Nations, Métis,
and Inuit family structures.

Appreciate the collective
responsibility in the care

of children in First Nations,
Métis, and Inuit communities.

Additional Activity

Note: It is important to avoid reinforcing stereotypes and problematizing Indigenous
families involved with the child welfare system. Activities 5 and 6 provide an
overview of the government-sanctioned tactics, tools and policies designed to harm
Indigenous families (including residential schools and the Sixties Scoop) that may
help to contextualize Ethan and Kelly’s story.

1. Distribute Do Your LAPS worksheet (Facilitator Resource 3.1), one per participant.
Read over and explain the process.

2. Readaloud Facilitator Resource 3.2: The Story of Ethan and Kelly Part 1: Ethan’s
Story. Pause and check for understanding as needed.

3. Read aloud Part 2: Kelly’s Letter. Allow time for them to complete the LAPS
activity.

4. Invite them to share their responses with a partner.

Recap the story of Ethan and Kelly. Focus on the collective responsibility
towards children in Indigenous families.

ESSENTIAL QUESTIONS

«+ In what ways do Indigenous family structures differ from the typical nuclear
family in Western culture?

» How are family and kindship defined in Indigenous family structures?
« Whatis the role of the Village in the care of children?

« How similar or different are these from the experiences in your own families
and cultures?
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Facilitator Resource 3.1:
Do Your LAPS

For the next few minutes, you will listen to the story of Ethan and Kelly. As you are doing so, complete the following:

@ isten

@) sk yourself questions. Record them here:

(@ icture what you hear. Draw it here:

e ummarize what you heard. Use bullet-points, note key understandings:
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Facilitator Resource 3.2:
The Story of Ethan and Kelly

Read the following aloud. Stop and check for understanding when needed. Guide and assist as necessary.

PART 1: ETHAN’S STORY:

Ethan has been involved with the family services system for most of his life.

When he was four years old, he and his brother were removed from his family and placed in foster care. A year later, Ethan was placed
in a potential adoptive home, but the placement broke down after four months.

Two more placements followed which also did not work out, and so at the age of six Ethan was placed in a specialized foster home that
could support some behavioural challenges he was exhibiting.

Throughout Ethan’s time in care, child welfare staff believed that family options for Ethan had been exhausted.

The kin worker who undertook the initial search assessed that Ethan did not have any connections to remaining family, and that Ethan
felt he did not have any family outside of his foster home.

It took many years, and the support of Ethan’s child welfare worker and foster family, for the kin worker to locate Ethan’s extended family,
including his maternal grandparents, aunts, uncles, and cousins.

The family had not known that Ethan was in foster care. All the family members wanted to meet Ethan, so visits were arranged, including
with his paternal aunt, Kelly.

Kelly made an effort to spend time getting to know Ethan and to let him know that he had family to love him. With planning and support,
Ethan moved in with her. Kelly subsequently obtained custody of Ethan.

PART 2: KELLY’S LETTER:
Avyear later, Kelly provided this update to the Children’s Aid Society team:
Good day ladies it’s Kelly & Ethan

It’s been over a year and we have made incredible progress and | thought it was only right to share with all of you, with hopes you will
understand our gratitude and appreciation is beyond words.

Let’s talk about Ethan, it may help refresh some memories ... and see how YOU have made a difference. Ethan came to me with bad
report cards, anger issues, being expelled repeatedly throwing chairs just sheer outrage which is to be expected with his lifestyle but
what a turn around. | could see the progress in his report cards but this last one really gave me the incentive to sit and email all of you
who had part in making this happen.

To refresh your memory, Ethan was mad at the world and it was quite apparent in his behavior in school, the calls to come get him as he
had been violent towards others was jeopardizing my work ... | had to take a leave with no income as the government does not support
kin placement if you are family and don’t require adoption...
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Facilitator Resource 3.2:
The Story of Ethan and Kelly cont.

We made it through no income, but | had no choice but to go back to work in January ... by this time Ethan and | actually grew to know
each other as did the love and we are one now. Ethan’s behavior was changing, and | was not getting calls from the school and when |
did it was not a suspension.

Months later | started dating someone and after time of making sure it was right | introduced Ethan to my new love. Now, the two of
them are so close and he is such a great role model for Ethan. Even Ethan’s teacher could see the difference. Ethan is now learning how
to build, taking an engine apart and put it back together. With his vision issues, this is a huge asset for his future. Ethan is being taught
how to respect others and his confidence is improved big time. The whole family has noticed a change in Ethan.

We see Skylar his brother on a regular basis as well. We also have had him in Martial Arts for three months or so; the boys go together
and that is their time. We had a meeting at the school about a month ago and I’'m so pleased to announce Ethan has been taken off
sensory issues and is now considered normal tempered child. His teachers from this year and last stopped me to say that they are so
impressed with Ethan’s changes. Positive efforts and effects that having a place in the world can make such a difference educationally.
I commend them on their part in all this but as they both said to me: ‘ it’s been a team effort by all . That includes all of you LADIES!!

Ethan knows he is LOVED by two parents and many family members and is an extremely happy boy. THANK YOU again for all your help
and | hope this warms your heart and gives you a great feeling of accomplishment or worth!!

* Names changed for anonymity
Adapted from: http://www.oacas.org/2021/09/we-are-one-now-a-kin-caregivers-letter-to-a-childrens-aid-society-one-year-after-bringing-her-nephew-
home/
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Activity 4

Seven Generations

TIME

30 minutes

PREPARATION/MATERIALS

Access to internet with audio and
video

Copy of Facilitator Resource 4.1: We
are Connected to a Community

FACILITATOR
RESOURCES/LINKS

Academic Algonquin/‘Seven
Generations’ [video, 2:35]:
https://bit.ly/3RLjCqq

Working with First Nations, Inuit

and Métis Families Who Have
Experienced Family Violence, Ontario
Association of Children’s Aid Societies:
https://bit.ly/3gDRvgS

The Seventh Generation:
Native Students Speak about
Finding the Good Path:
https://bit.ly/3BHsAzu

How the Healing of the Seven
Generations Came to Be:
https://bit.ly/3gBdRPU

OUTCOMES

Discuss the Seven
Generations teaching.

Connect Indigenous
concepts of family
to these teachings.

INTRODUCTION

The purpose of this presentation is to consolidate understandings of Indigenous
concepts of family by connecting them to the Seven Generations principle.

PROCESS

© N o 0 &

Invite seven volunteers to come to the front of the room. Ask them to stand
abreast/side-by-side. Point out the fourth person; they will have three people
standing on either side of them.

Tell the group that the fourth person represents the present. Ask: what do the
people on either side represent? [The past and the future.]

Provide an overview of the concept of ‘Seven Generations.” Explain that
many, but not all, Indigenous peoples have similar teachings that speak
to their relationships with ancestors and those yet to come, like the Michif
aanishkaapichikan, which we will talk about later.

Ask: How does the concept of family fit into these teachings?
Read Facilitator Resource 4.1: We are Connected to a Community
Invite participants to sit.

Watch video: ’Seven Generations’ [2:35]

Have them take note of the ‘Circle of Caring’ graphic that they taped to the back
of their chairs. Ask: Do you see yourself? Your past? Your future?

Lead a group discussion and debrief.

ESSENTIAL QUESTIONS

+ What are main points of the concept of Seven Generations?

+ Inwhat ways are the concepts of Indigenous family (kinship, extended family,

etc.) and the Seven Generations principle connected?
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Activity 4
Facilitator Resource 41:
We are Connected to a Community

“If you ask me whatis the mostimportant thing that [ have learned about being
a Haudenosaunee, it’s the idea that we are connected to a community, but a
community that transcends time.

We're connected to the first Indians who walked on this earth, the very first
ones, however long ago that was. But we're also connected to those Indians
who aren’t even born yet, who are going to walk this earth. And our job in the
middle is to bridge that gap. You take the inheritance from the past, you add
to it, your ideas and your thinking, and you bundle it up and shoot it to the
future. And there is a different kind of responsibility. That is not just about me,
my pride and my ego, it’s about all that other stuff. We inherit a duty, we inherit
aresponsibility. And that’s pretty well drummed into our heads. Don’tjust come
here expecting to benefit. You come here to work hard so that the future can

enjoy that benefit”

RICK HILL SR. (TUSCARORA)
Chair, Haudenosaunee Standing Committee on NAGPRA

Source: https://www.pbs.org/warrior/content/timeline/opendoor/roleOfChief.html
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Activity 5

Enfranchisement and

the Indian Act

TIME

45 minutes

PREPARATION/MATERIALS

Paper and pens

Access to internet with audio and
video

Video clips cued to proper start

times:
(22:48 - 26:44)
(47:28 - 50:20)
Whiteboard or flipchart and
markers
FACILITATOR

RESOURCES/LINKS

Facilitator Resource 5.1:
The Gradual Civilization Act (1857)

Gradual Civilization Act:

The Indian Act:

Video clips: ‘Club Native’
(22:48 - 26:44)
(47:28 - 50:20)

OUTCOMES

Identify the primary aims of
Gradual Civilization Act of 1857.

Describe the impacts of
enfranchisement on Indigenous
families and communities.

Describe how the Indian Act (1876)
and related colonial concepts of status
and blood quantum negatively affect
Indigenous families and communities.

INTRODUCTION

The purpose of this activity is to explore the impacts of enfranchisement (Gradual
Civilization Act, 1857) and the Indian Act (1876) on Indigenous families and communities.

PROCESS

N o v s~ Ww

10.

11.

12.

13.

Provide an overview of the Gradual Civilization Act of 1857. See Facilitator
Resource 5.1: The Gradual Civilization Act (1857). Note that the act was a
forerunner to the 1876 Indian Act.

Open the floor to discussion. Check for understanding of key terms:
enfranchisement, “Enfranchised Indian”, etc. Check for understanding of
evolving policies (e.g. compulsory enfranchisement under certain conditions
in the 1880 amendment).

Show the clip ‘Club Native’ [clip, 22:48 - 26:44].

Open the floor to comments and questions.

Show the clip ‘Club Native’ [clip, 47:28 - 50:20].

Open the floor to comments and questions.

Instruct the participants to write 3-2-1 on a sheet of paper. Ask them to write:

o 3 KEY POINTS about the Gradual Enfranchisement Act and the Indian Act:
e.g. primary aims, details, amendments, impacts, etc.

« 2 REACTIONS: one feeling, emotion or first reaction, and one question.
« Tell them to leave the 1 blank for the time being.

After several minutes of independent work, invite participants to share their
key points and reactions with a partner or trio.

Lead a discussion. Ask, how has enfranchisement impacted Indigenous
communities?

Write the term “Enfranchisement” on the white board and facilitate a whole
group discussion about loss of “Indian Status” based on these two terms.

Add the term “Blood Quantum” to the white board and facilitate a whole group
discussion linking it to loss of “Indian Status.”

Ask: In what ways has the Indian Act impacted Indigenous families? How are
family, community, ancestry and identity connected?

Guide and assist as necessary.

ESSENTIAL QUESTIONS

« What were the primary aims of the Gradual Civilization Act of 18577

« How did enfranchisement impact Indigenous families?

« Inways did/does the Indian Act negatively affect Indigenous families?

« How are family, community, ancestry, and identity connected?
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Facilitator Resource 5.1:
The Gradual Civilization Act (1857)

In 1857 the Gradual Civilization Act was passed by the Parliament
of the Province of Canada. (This consisted of the colonies of Upper
and Lower Canada/Ontario and Quebec. Canada did not become a
country until July 1, 1867.)

The purpose of this act was to encourage Indigenous peoples to
voluntarily remove themselves from their traditional culture and
community to become “full British Citizens”.

In 1880 amendments to the act made enfranchisement compulsory
under a variety of circumstances, including military service, post-sec-
ondary education, and in pursuing certain professions or careers.

Some provisions included in the act were that the “Enfranchised
Indian” would receive for personal ownership 50 acres of the reserve
land originally owned communally by the band, a new “Christian”
name and surname, and some of the rights and benéefits of British
citizenship in exchange for giving up Indian status and any associated
rights or benefits.

Source: https://signatoryindian.tripod.com/routingusedtoenslavethesovereignindigenouspeoples/id10.html
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Activity 6

Breaking Family

Connections

TIME

30 minutes

PREPARATION/MATERIALS

3-2-1 activity from previous lesson

Access to internet with
audio and video

Whiteboard or flipchart
and markers

FACILITATOR
RESOURCES/LINKS

Facilitator Resource 6.1:
Residential School History

Facilitator Resource 6.2:
The Sixties Scoop

Video clip: CBC - Namwayut: we are
all one. Truth and reconciliation in
Canada: https://bit.ly/2062JdU

Residential School History:
https://bit.ly/3RHGpTL

Residential School Timeline:
https://bit.ly/3LcVDOG

Groundwork for Change -
Sixties Scoop resources:
https://bit.ly/3Lt5K1P

OUTCOMES

Explain how the residential school
system impacted Indigenous families.

Outline how residential schools and
the Sixties Scoop are connected.

Describe how these assimilationist
policies continue to impact Indigenous
families in the present.

INTRODUCTION

The purpose of this presentation is to explore how the legacy of residential schools
and the Sixties Scoop continues to impact Indigenous families in the present.

PROCESS

1. Warn participants that learning about residential schools and other government-
sanctioned tactics designed to sever and destroy Indigenous families may be
an unsettling and emotional experience. Invite participants to take a moment
or to leave the room if needed (and to signal if they want to be accompanied).

2. Provide an overview of the residential school system. See Facilitator Resource
6.1: Residential Schools

3. Watch Chief Robert Joseph shares his experience as a residential school
survivor: https://bit.ly/2062JdU

4.  Give participants a moment of silence. Remind them that it is okay to be
emotional. Residential schools are a particularly difficult subject, as they remind
us that Canada’s colonial policies impacted a most vulnerable population:
children.

5. Onthewhiteboard or flipchart, write the statement (a dedication by the Truth
and Reconciliation Commission of Canada):

“For the child taken,
For the parent left behind”

6. Invite participants to put themselvesin the children’s shoes, the parents’. Imagine
a community with no children. Lead a discussion. Ask, how did residential
schools impact children, parents, family and community?

7. Provide an overview of the Sixties Scoop. See Facilitator Resource 6.2: The
Sixties Scoop.

8. Lead a discussion. Ask, how are residential schools and the Sixties Scoop
connected?

9. Instruct the participants to refer to their 3-2-1 sheet.
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Activity 6

Breaking Family

Connections cont.

TIME

30 minutes

PREPARATION/MATERIALS

3-2-1 activity from previous lesson

Access to internet with
audio and video

Whiteboard or flipchart
and markers

FACILITATOR
RESOURCES/LINKS

Facilitator Resource 6.1:
Residential School History

Facilitator Resource 6.2:
The Sixties Scoop

Video clip: CBC - Namwayut: we are
all one. Truth and reconciliation in
Canada: https://bit.ly/2062JdU

Residential School History:
https://bit.ly/3RHGpTL

Residential School Timeline:
https://bit.ly/3LcVDOG

Groundwork for Change -
Sixties Scoop resources:
https://bit.ly/3Lt5K1P

OUTCOMES

Explain how the residential school
system impacted Indigenous families.

Outline how residential schools and
the Sixties Scoop are connected.

Describe how these assimilationist
policies continue to impact Indigenous
families in the present.

10.

11.

12.

13.

14.

Invite them to add to their 3 KEY POINTS (primary aims, details, impacts,
etc. of residential schools and the Sixties Scoop) and 2 REACTIONS (feelings,
emotions, first reactions, questions).

Tell them to compete the 1 section by writing 1 CONNECTION they make between
the topics of enfranchisement, the Indian Act, status, residential schools, the
Sixties Scoop, and family.

After a few minutes of independent work, invite volunteers to share their 1
CONNECTION with the large group.

Lead a consolidating discussion. Ask, how do residential schools and the Sixties
Scoop continue to impact Indigenous families in the present?

Guide and assist as necessary.

ESSENTIAL QUESTIONS

How did residential schools impact family and community?
How are residential schools and the Sixties Scoop connected?
What is intergenerational trauma?

How do residential schools and the Sixties Scoop continue to impact Indigenous
families in the present?
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Activity 6
Facilitator Resource 6.1:
Residential Schools

In Canada, education emerged as the government’s primary strategy
for the “aggressive civilization” of Indigenous peoples.

The first residential school opened in 1840 and by the end of the
1800s, the government was financing 45 church-run residential
schools.

Key features of this system were to:
« Remove children from their families and communities

« Forbid children from speaking Indigenous languages - the
languages of their families - or from expressing their cultural
identity in other ways

+ “Civilize” children by training them in skills (like manual labour
or limited literacy) and ideologies (like Christianity) that would
make them more valuable to the Canadian government.

Theidea was not to educate Indian children but, as one government
official stated, “to kill the Indian in the child”.

The government could do this because, in 1884, the Indian Act was
amended to require children to attend school - compulsory educa-
tion (not specifically residential school; compulsory education was
aimed at teaching Indian children to read and write only).

This happened in spite of the fact that the government had already
received reports of physical and sexual abuse of Indigenous children
in the schools.

Forexample, in the early 1900s, the Medical Inspector for the Depart-
ment of Indian Affairs (P.H. Bryce) stated in a report that, on average,
fifty percent of First Nations youth who came to the schools died at
the schools - most within a year of their arrival (the mortality rate
varied by school; for instance, one school reported 35% mortality
rate and another school 69%).

Tuberculosis and disease spread effortlessly through the schools due
to overcrowding, sub-standard living conditions, and spoiled food.

The priests and nuns who ran the schools were not necessarily
qualified to be teachers and many were spiritually, emotionally,
mentally and/or physically abusive.

In 1920, even after government knew these things were going on at
the schools, the federal government made attendance at residential
school compulsory for First Nations children between the ages of
7 and 15 years old.

By 1930, there were 80 Residential Schools in Canada (run mostly
by the Roman Catholic and Anglican Churches).

By the 1940s, it was becoming clear that the residential schools
were not doing a good job of either educating or assimilating Indi-
an children, and the government began to slowly wind down the
system. Very slowly.

Students began transferring to public schools with non-Indigenous
children, but it was a long process. In 1960, 60 residential schools
were still in operation.

The government’s partnership with the churches wasn’t officially
severed until 1969.

The last federally run school (Gordon Residential School in Saskatch-
ewan) closed in 1996.

Over the years in which the residential school system operated,
150,000 Indigenous children were removed from their families and,
in an attempt to assimilate them into mainstream culture, sent to
the schools. This group included many Métis children, who were also
forced to attend church-run day or mission schools.

Over the years in which the residential school system operated, over
130 schools were erected in Canada. They existed in every province
but Newfoundland, New Brunswick and Prince Edward Island.

The children who survived residential schools are adults now. 80,000
survivors of the residential school system are still alive, their chil-
dren, and their children’s children continue to be affected by these
experiences.

Adapted from AMR Associates. (2017). Indigenous Cultural Awareness Workshop: Facilitation Guide. Winnipeg, Mb.
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Activity 6

Facilitator Resource 6.2:
The Sixties Scoop

Madeleine Dion Stout said that residential schools were a “frontal
attack on parenthood” that severed relationships between parent
and child.

Residential school experiences caused lots of harm to individuals and
to families. Once again, the government stepped in to “fix” things.

The government’s response was part of the continuum of policies
aimed at destroying Indigenous parenthood, community and culture.
During the residential school era, children were forcibly removed to
boarding schools. Then, as residential schools were winding down in
the 1960s, children were forcibly removed to child welfare agencies.

The Sixties Scoop
Began in the 1960s and carried through to the 1980s or so.

Laws were changed to allow child and family services to operate
on reserve, and when that happened, it seemed like social workers
were just coming into First Nations and Métis communities and
scooping up children.

The standard practice for social workers seemed to be to judge Indige-
nous parents unfit, take their children away from them, and then place
the children under the supervision and control of non-Indigenous
people. Too often, the children were permanently removed from their
families. It’s important to remember that Indigenous families had
been severely impacted by the residential school system, and many
children had grown up in the schools, separated from their parents.

The troubling trend of removing Indigenous children from their fam-
ilies and communities has continued. Indigenous children represent
about a quarter of the child population in Manitoba, and more than
three quarters of the children in care.

The Sixties Scoop and the residential school system have had dev-
astating effects on generations of Indigenous people, families, and
communities.

The legacy of the children’s experiences at residential schools, inter-
generational or historic trauma, are handed down, when they become
adults, to the next generation. The emotional and psychological
wounding continues and accumulates - the shared wounding from
the original traumas of residential schools, the Sixties Scoop set up
a multigenerational cycle of abuse and trauma.

The Sixties Scoop is a continuation of the residential school mindset to
remove Indigenous children from their families and communities. This
policy was undertaken “in the best interest of the child” by non-In-
digenous social workers who lacked awareness and understanding,
and continues today in child welfare practices across the country.
Indigenous children raised outside of their communities continue
to experience emotional, spirituals, mental and physical abuses.

Adapted from AMR Associates. (2017). Indigenous Cultural Awareness Workshop: Facilitation Guide. Winnipeg, Mb.
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Activity 7

The Roots of Connection

TIME

60 minutes

PREPARATION/MATERIALS

Jute twine cut into 2-foot
lengths - one per participant

Cardstock paper -
one sheet per participant

Single hole punches

Scissors

FACILITATOR
RESOURCES/LINKS

Facilitator Resource 7.1:
A Connection that Transcends Time

Facilitator Resource 4.1:
We are Connected to a Community

OUTCOMES

Confirm the intergenerational
importance of family.

Link family to the ancestors of the past
and the children of the future.

Consolidate previous understandings
pertaining to Indigenous people and
family.

INTRODUCTION

The purpose of this art activity is to apply the “Seven Generations” principle,
aanishkaapichikan, and other teachings about intergenerational relationships to
participants’ own family structures.

PROCESS

1. Invite participants to remove their ‘Circle of Caring’ graphics from the back
of their chairs.

2. Ask them to think about what they learned during the Seven Generations
activity earlier in the day. Do they see the Seven Generations in their graphic?
Do they see the past? The future?

3. Leadaclassdiscussion.

4.  Reinforce what they have explored by asking: What is the importance of family?
How do Indigenous peoples define family? Kinship? Extended family? What
is the role of ancestors? Of children and descendants? How does your family
fitinto this?

5. Remind participants that many, but not all, Indigenous peoples have similar
teachings that speak to their relationships with ancestors and those yet to come.
Explain that the Métis Nation has a similar concept - aanishkaapichikan - the
Michif term for great-grandparent and great-grandchild. Aanishkaapichikan
also means a “knot in the chain or rope.” It represents those relationships
in our kinship structures that give the whole line its strength, meaning and
endurance (the past and the future).

6. Explainthey will be doing an art activity that is meant to visually link generations.
Refer to Facilitator Resource 7.1: We Are Connected to a Community That
Transcends Time.

7. Distribute art supplies. Walk through the process and significance of the activity.
8. Have them create their ‘Generations’ rope.

9. Re-read Facilitator Resource 4.1: We are Connected to a Community.

10. Lead a class discussion.

11. Optional: Invite participants to share their ‘Generations’ ropes by reading aloud
what they wrote on one or more circles.

ESSENTIAL QUESTIONS
+ What is the importance of family?

« How do Indigenous peoples define family? Kinship? Extended family? What is
the role of ancestors? Of children and descendants?

« How does your family fit into this?
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Activity 7

Facilitator Resource 71:
A Connection that Transcends Time

1. Tieaminimum of four knots in a length of twine.
2. Cutfour or more circles (one circle per knot)
3. Ononecircle write: (1) an ancestor’s name, (2) an elderly relative’s name, (3) your name, (4) a younger relative’s or future child’s

name.
On the back of circle (1), (2) and (4) write a short note about the importance of family and how they fitinto the generations. Think

4. Hole punch each circle
about all that you have learned.

Older
Generation

Younger
Generation

4

6. Oncircle (3) write about your current role in the family.

7. Affix the circles to the twine in order.

s g J‘Ii .
a-‘-"a‘%‘“
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Activity 8

Closing & Evaluations

TIME

15 minutes,
plus 5-10 minutes for evaluation

PREPARATION/MATERIALS

Talking stick or stone

Facilitator Resource 9.1:
Evaluation Form (one copy per
participant)

FACILITATOR
RESOURCES/LINKS

Circle protocol:
https://bit.ly/2BwPUkh

OUTCOMES

Identify key learnings for participants
and close the day in a good way

INTRODUCTION

The purpose of the closing activity is to debrief on the workshop and close the day
in a good way. The evaluation exercise is intended to provide participants with the
opportunity to share feedback.

PROCESS

1. Lead participantsin a closing circle.

2. Share the circle protocols and teachings. Model expectations for the circle

a. Be brief and to the point; say “thank you” and pass the talking stick or
stone to the next person (always to the left).

3. Introduce the reflection question or topic for discussion. Below are some
examples:

One thing I learned from the workshop...

One thing I'll share with family and friends...

One way I'll use (new skill/new knowledge) that I learned during the workshop. ..
How I would update my personal land acknowledgement...

4. Once everyone has shared, thank participants for sharing as a way of closing
the circle.

5. Encourage participants to complete an evaluation before leaving.
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Activity 9
Facilitator Resource 91:
Workshop Evaluation Form

1. Whatis your most important learning from this workshop? Why?

2.  What part of this workshop did you like the most? Why?

3. What part of this workshop would you like to know more about?

4. What part of this workshop did you like the least? Why?

5. Was the facilitation engaging and easy to follow?

6. What could the facilitators do to help you better understand the content?




